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The River and the Book  |  Stage 4  |  English 

 

Summary Duration 
Students complete a novel study of the text: The River and the Book by Alison Croggon. Students complete 
a range of activities that help to develop their skills in critical analysis, narrative structures, novel text types 
and cultural contexts. 

Sample term 
10 weeks  

 

Unit overview Enter your own title 
Students complete a novel study of the text: The River and the Book by Alison Croggon. Students complete 
a range of activities that help to develop their skills in critical analysis, narrative structures, novel text types 
and cultural contexts. 

 

 

Outcomes Assessment overview  
English K-10 
› EN4-1A responds to and composes texts for understanding, interpretation, critical analysis, imaginative 

expression and pleasure 
› EN4-5C thinks imaginatively, creatively, interpretively and critically about information, ideas and 

arguments to respond to and compose texts 
› EN4-8D identifies, considers and appreciates cultural expression in texts 

Students complete an in-class novel test. 

 

Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 1 

§ respond to and compose imaginative, informative and 
persuasive texts for different audiences, purposes 
and contexts for understanding, interpretation, cri t ical 
analysis, imaginative expression and pleasure 

§ compare the ways that language and images are used 
to create character, and to inf luence emotions and 
opinions in different types of texts (ACELT1621)   

§ recognise and analyse the ways that characterisation, 
events and sett ings are combined in narratives, and 
discuss the purposes and appeal of different 
approaches (ACELT1622)  

Stage 4 - Outcome 5 
§ describe and explain quali t ies of language in their 

own and others' texts that contribute to the enjoyment 
that can be experienced in responding to and 
composing texts  

INTRODUCTION  
Students should complete a range of introduction activities before 
commencing a class reading of the novel. These activities are designed 
to prepare them for the novel, remind them of technique and introduce 
them to the structure of a novel study. 
SUGGESTED ACTIVITIES:  
-  Class definit ion of NOVEL: 
A fictional narrative that is longer than 10 chapters, typically 
representing characters and action. 
-  Class l ist: Novels that we have read. Group the novels into genres 
or sub-types so students can see that novels fall into different 
categories 
- Class Brainstorm: Good Stories. Students should contribute the 
attributes of a good story. Plot, characters, setting should feature and 
be discussed. 
- Metalanguage: Provide students with the following list to deliver as 
a spelling test: 
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Content Teaching, learning and assessment  Adjustment / Registration 
§ engage in wide reading of self-selected texts for 

enjoyment and share responses individually, in pairs 
and/or in small groups in a variety of relevant 
contexts, including digital and face-to-face contexts 

  
§ share, reflect on, clarify and evaluate opinions and 

arguments about aspects of l i terary texts 
(ACELT1627)   

§ understand and use conventions of storytel l ing in a 
range of modes and media, eg digital storytel l ing  

§ crit ical ly analyse the ways experience, knowledge, 
values and perspectives can be represented through 
characters, situations and concerns in texts and how 
these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic 
and social value, using relevant and appropriate 
metalanguage (ACELT1803)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience 

posit ion readers and viewers and inf luence responses 
to and composit ion of texts  

§ identify and explain cultural expressions in texts, 
including those about gender, ethnicity, rel igion, 
youth, age, sexuality, disabil i ty and social class   

§ recognise and explain differing viewpoints about the 
world, cultures, individual people and concerns 
represented in texts (ACELT1807)      

§ explore and appreciate the ways different cultural 
stories, icons, Aboriginal images and signif icant 
Austral ians are depicted in texts      

STORY 
NARRATIVE 
PLOT 
SETTING 
CHARACTERISATION 
GENRE 
CULTURE 
INJUSTICE 
HUMANITARIAN 
FIGURATIVE 
METAPHORICAL 
SIMBALA 
SIMILE 
PERSONIFICATION 
POLLUTION  
  
- HOMEWORK: Students write a short synopsis of a book or story 
they have read, evaluating the text for others. 
- Synopsis Activity: Students to complete supplied Synopsis Activity 
- Pre-Reading Questions: Have students design their own set of 
pre-reading questions. These questions should utilise the BLOOMS 
TAXONOMY VERBS and are designed for students to answer at the 
conclusion of the reading. Students should base their questions off the 
supplied synopsis. 
- Cultural Understanding & Respect: Students complete the 
supplied resource 

 CRITICAL READING  
This unit is designed so that the class will read together and respond 
together. The reading pace will be determined by the class teacher, 
however, it is expected they will read several chapters in one sitting. 
Response activities have been chunked so that they can respond to 
one sitting's reading at a time. These activities MUST be differentiated. 
They are aimed at middle range abilities and should be tailored by the 
class teacher. The teacher should use professional judgement when 
deciding to change questions or activities. Regardless of differentiation, 
the questions are designed under the following subheadings and this 
should be adhered to: 
Crit ical Analysis  
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Content Teaching, learning and assessment  Adjustment / Registration 
Language Forms & Features  
Cultural Understanding  
These will form the basis for the test and correlate directly with the 
outcomes. 
It is advised that teachers create their own relevant DO NOW activities 
that help lead students into lessons. These could exist around: 
- Nouns, Verbs, Pronouns, Prepositions, Conjunctions, Clauses, 
Sentences 
- Spelling 
- Punctuation 
- Word Scrambles 
- Word Builders 
Inserting DO NOWS should only occur in the teacher's own copy of the 
presentation. 
UNIT RESOURCE: 
The River and the Book 
  
  
  

Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and 

arguments about aspects of l i terary texts 
(ACELT1627)   

§ explore the ways individual interpretations of texts 
are inf luenced by students' own knowledge, values 
and cultural assumptions  

§ crit ical ly consider the ways in which meaning is 
shaped by context, purpose, form, structure, style, 
content, language choices and their own personal 
perspective  

§ express considered points of view and arguments on 
areas such as sustainabil i ty and the environment 
accurately and coherently in speech or writ ing with 
confidence and f luency   

§ crit ical ly analyse the ways experience, knowledge, 
values and perspectives can be represented through 
characters, situations and concerns in texts and how 
these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic 
and social value, using relevant and appropriate 
metalanguage (ACELT1803)  

Chapters 1-5 
CRITICAL ANALYSIS - CHARACTERS & ROLES  
  
1. List Sim’s full name 
 
Describe the type of child Sim was 
 
Describe the role the river played in Sim’s village 
 
Explain why Mizan visited the village 
 
Explain the role of ‘The Keepers’ 
 
Describe the role of The Book 
 
Sim now lives in the city. Predict why you think she no longer lives in 
her village 
LANGUAGE FORMS & FEATURES - ADJECTIVES  
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 1 

§ apply increasing knowledge of vocabulary, text 
structures and language features to understand the 
content of texts (ACELY1733)  

§ recognise that vocabulary choices contribute to the 
specif icity, abstraction and style of texts 
(ACELA1547) 

§ analyse how the text structures and language features 
of persuasive texts, including media texts, vary 
according to the medium and mode of communication 
(ACELA1543)  

§ understand and explain how the text structures and 
language features of texts become more complex in 
informative and persuasive texts and identify 
underlying structures such as taxonomies, cause and 
effect, and extended metaphors (ACELA1531)  

§ recognise when information is presented objectively 
and subjectively by examining the language of 
opinion, including modality, bias, personal pronouns 
and other semantic cues  

§ identify and evaluate devices that create tone, for 
example humour, wordplay, innuendo and parody in 
poetry, humorous prose, drama or visual texts 
(ACELT1630)  

§ respond to and compose imaginative, informative and 
persuasive texts for different audiences, purposes 
and contexts for understanding, interpretation, cri t ical 
analysis, imaginative expression and pleasure 

§ explore and explain the ways authors combine 
different modes and media in creating texts, and the 
impact of these choices on the viewer/l istener 
(ACELY1735)  

§ identify and discuss main ideas, concepts and points 
of view in spoken texts to evaluate quali t ies, for 
example the strength of an argument or the lyrical 
power of a poetic rendit ion (ACELY1719)  

§ recognise and analyse the ways that characterisation, 
events and sett ings are combined in narratives, and 
discuss the purposes and appeal of different 
approaches (ACELT1622)  

§ understand how language is used to evaluate texts 
and how evaluations about a text can be 
substantiated by reference to the text and other 

Copy down the following definition: 
Adjectives: An adjective is a describing word. Descriptive adjectives tell 
us about the quality of a person or thing. 
For example:   a tall boy 
TASK: 
1. Create a list of 10 adjectives located in Chapter 1, 2 & 3 
 
Explain why you think adjectives are important in narratives 
 
Explain why you think the author uses so many adjectives in the 
opening chapters of this novel 
CULTURAL UNDERSTANDING:  
  
Water plays a vital role in every culture and country. For Sim and her 
family, the river supplies water to feed their plants and animals, a place 
to fish and transport. Many groups of people have built their whole way 
of life around rivers that pass through their villages. 
Sim says that their river has changed and is polluted. This is a deadly 
threat to their way of life. 
  
THE NIGER DELTA1. Describe how the river looks after becoming 
polluted 
2. Explain the effects on the people living in the villages3. Explain what 
you think will happen if the villagers continue to eat the fish they catch 
in the river 
4. Explain how you think the pollution issue in Sim’s village is similar to 
what is occurring on the Niger Delta 
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Content Teaching, learning and assessment  Adjustment / Registration 
sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience 

posit ion readers and viewers and inf luence responses 
to and composit ion of texts  

§ explore the ways that ideas and viewpoints in l i terary 
texts drawn from different historical, social and 
cultural contexts may reflect or challenge the values 
of individuals and groups (ACELT1619, ACELT1626) 

     
§ identify and explain cultural expressions in texts, 

including those about gender, ethnicity, rel igion, 
youth, age, sexuality, disabil i ty and social class   

§ investigate texts about cultural experiences from 
different sources, eg texts from Asia and texts by 
Asian Austral ians, and explore different viewpoints  

  
§ explore the ways recurring stories, eg legends and 

fairy stories, have been written and rewritten for 
different contexts and media  

§ understand and explain how combinations of words 
and images in texts are used to represent part icular 
groups in society, and how texts posit ion readers in 
relation to those groups (ACELT1628)   

§ respond to and compose texts in a range of different 
modes and media, recognising and appreciating 
cultural factors, including cultural background and 
perspectives      

§ recognise and explain differing viewpoints about the 
world, cultures, individual people and concerns 
represented in texts (ACELT1807)      

§ explore the interconnectedness of Country and Place, 
People, Identity and Culture in texts including those 
by Aboriginal and Torres Strait Islander authors 
(ACELT1806)   

§ explore and appreciate the ways different cultural 
stories, icons, Aboriginal images and signif icant 
Austral ians are depicted in texts      
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTERS 6-11 
LANGUAGE FORMS & FEATURES - ADVERBS  
Copy down the following definition: 
Adverbs:  Adverbs add meaning to verbs, adjectives and other adverbs 
For example:    
I ran quickly 
She is nearly ten 
I can hardly see 
  
Copy down the following passage and underline the ADVERBS 
The river rushed past the village quickly. There was a hardly a time that 
Sim could remember when the river hadn’t been moving rapidly. 
Beneath the water surface, the fish glided elegantly, showcasing their 
majestic scales to the sun as the light danced briefly across them.  
Above them, the birds soared majestically and fished fiercely. However, 
Sim knew this was the cycle of life and it sang loudly to all the villagers. 
CRITICAL ANALYSIS - MAKING MEANING FROM TEXT  
  
1. Explain why the death of Sim’s mother was so significant for Sim 
 
Describe what kind of animal Mely is and provide a quote that 
demonstrates this 
 
Explain what The Book does 
 
Describe the omen that happens, predicting that bad things are to 
come 
 
Write a short SYNOPSIS of Chapter 9 and Kular’s story 
 
Predict what CHANGE you think the book is forecasting 
CULTURAL UNDERSTANDING - WAR OVER LAND  
  
TASK: 
Re-read Chapter 9. 
Create a 12 box cartoon strip showing Kular’s story. Ensure you show 
the WHOLE story. 
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Content Teaching, learning and assessment  Adjustment / Registration 
§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

Add content 
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTERS 12-16 
CRITICAL ANALYSIS - PURPOSE & CHARACTER 
MOTIVATIONS  
  
1. Explain why you think Jane Watson stole the Book 
 
Explain why you think Jane Watson pretended to be a friend of the 
Villagers 
 
Describe where you think Jane Watson comes from 
 
Explain what you think Jane Watson plans to do with the book 
 
Describe Sim’s motivation in leaving the village 
LANGUAGE FORMS & FEATURES - SIMILES & 
METAPHORS  
  
Copy down the following definition: 
Simile:  A simile is a comparison using LIKE or AS 
For example:    
The moon is like a balloon 
  
Metaphor:  A metaphor is a direct comparison between two things 
The moon is a balloon 
  
Identify which of the following are SIMILES and which are 
METAPHORS: 
1. “The gentle villagers I had known all my life would have torn her to 

pieces as they were tigers” 
 
“The ground seemed to echo beneath our feet like a thin layer of rock 
over a great, measureless hollow” 
 
“A wild animal crouched in my chest” 
 
“The book is a cavern of secrets and stories”     
 
Similes and metaphors are a an author’s best friend. They help paint a 
clear picture in the reader’s mind and make every sentence more 
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Content Teaching, learning and assessment  Adjustment / Registration 
§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

Add content 
 
 
 

interesting. Novels do not usually have illustrations to help the reader 
imagine what is happening, so similes and metaphors help the reader 
draw strong comparisons so that they know what the authors means. 
Using the following starters, create SIMILES and METAPHORS to help 
describe characters, moments and events from the novel 
1. Sim is as brave as______________________________________ 
 
Sim’s heart is_________________________________________ 
 
The Book is like________________________________________ 
 
The River is___________________________________________ 
 
Jane Watson was as cruel as__________________________ 
 
The crane is like a _____________________________________ 
 
EXTENSION: Using these similes and metaphors, write a 2 STANZA 
poem about Chapters 12-16 
CULTURAL UNDERSTANDING - REFUGEES  
  
ICT RESEARCH TASK: 
You are to log into google classroom and access the REFUGEE 
RESEARCH WEBQUEST 
Class Code:   eg5ndo 
  
Copy of research task sheet:  
 
 
  
Contact James for Teacher Access Rights 
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTERS 17-21 
CRITICAL ANALYSIS - THE PROTAGONIST & THE 
SIDEKICKS  
  
1. Describe who Yuri is and why his friendship is important to Sim 
 
Explain why you think Sim talks to Mely 
 
Explain what Sim’s friends all have in common 
 
Explain the meaning of the song on page 72 and what it tells us about 
Yuri and Sim’s pain 
 
Despair and grief are the major themes of these chapters. List 4 quotes 
from that support this 
LANGUAGE FORMS & FEATURES - NARRATIVES AS 
LITERARY TEXTS  
  
Copy down the following definition: 
Narrative:  A narrative tells a story by constructing a pattern of events. 
The events may have an outcome the reader or listener finds 
unexpected or that may raise a problem. A narrative’s purpose is to 
entertain, inform and instruct 
  
For example:    
Little Red Riding Hood 
  
NARRATIVE STRUCTURE; 
A narrative must have a beginning, middle and end. These are called: 
  
ORIENTATION    COMPLICATION    RESOLUTION 
TASK: 
In your workbooks, draw a large arc: 
  
Cut out the boxes from the  
 
. Paste these boxes onto your arc based on when you think they occur. 
REMEMBER, we have not reached the end of the novel yet! 
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Content Teaching, learning and assessment  Adjustment / Registration 
§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

 
 
 
 

Teacher Answers: [Read LEFT to RIGHT] 
 
 
   
EXTENSION: Write your own narrative based on someone taking a 
SACRED object 
CULTURAL UNDERSTANDING - WHAT THEY TOOK WITH 
THEM  
  
UNHCR - What They Took With Them 
VIDEO: 
https://www.youtube.com/watch?v=xS-Q2sgNjl8 
Questions: 
1. Describe what this poem is about 
 
Explain how RHYTHM is used to create a sense of urgency 
 
Explain what the PURPOSE of this text is 
 
Explain how this text is similar to Sim’s story and the stories of other 
refugees within the text 
 
List down what Sim took with her on her journey 
 
EXTENSION: Create your own 4 stanza NON-RHYMING poem about 
refugees and what they take with them 
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTERS 22-26 
CRITICAL ANALYSIS - THE PROGRESSION OF THE 
JOURNEY  
  
1. Describe why Yuri lived with his uncle 
 
Describe who Ling-Ti is and his relationship to Sim 
 
Explain why you think Mizan does not pay the villagers the appropriate 
amount of money for their goods 
 
Explain why you think Sim says the River God said ‘nothing would ever 
be the same again’ 
 
The narrative does not follow a usual time sequence. Explain why you 
think the author does this 
LANGUAGE FORMS & FEATURES - PUNCTUATION  
  
Question Marks 
Question marks can be used in 3 ways: 
  
1. A question mark is used at the end of a sentence that is a question 
 
Would you like a cup of tea? 
  
2) A question mark is used in direct speech or a quotation where a 
question is asked. The question mark appears INSIDE the quotation 
marks. The full stop appears at the end of the sentence. 
‘Would you like a cup of tea?’ asked Sim. 
  
3) A question mark can also be used in the middle of a sentence to 
show the writer is unsure of the information or spelling. 
                     Ling Ti quized (?) Sim about weather (?) she would attend 
the market.                               
Question Marks 
Punctuate the following sentences with question marks and direct 
speech marks in the correct places where appropriate 
  
1. Would the rains ever come 
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Content Teaching, learning and assessment  Adjustment / Registration 
§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

Add content 

 
Shall it be a long hot summer asked Sim 
 
When will you ever learn pondered Grandmother 
 
Will you please come home Sim 
 
I asked the Book what is in store for me 
 
I asked Ling Ti Would you like to stay for lunch 
 
  
TASK: 
Draft a series of questions to ask the Book. 
Your questions should focus on world issues, world changes or the 
environmental future. 
You can place these inside your class Book. 
Commas 
Commas are used in a sentence to give a short pause. Commas make 
the meaning clearer by separating parts of the sentence. 
  
§ Commas and lists 
 
  
§ Commas with adjectives and adverbs 
 
  
§ Commas with compound sentences 
 
  
§ Commas with words, phrases and clauses beginning a sentence 
 
  
§ Commas separating words, phrases and clauses within sentences 
 
§ Commas and lists 
 
Commas are used to separate items in a list 
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Sim had a bag, a brush, a piece of flatbread and a boat for her journey 
  
The last item of the list has an AND before it to show the list is coming 
to an end 
  
§ Commas with adjectives and adverbs 
 
Commas are used when we have two or more adjectives to describe 
the noun or verb 
Sim was a quiet, dedicated, passionate villagers 
Sim creeped, crawled and snuck closer to the book 
  
  
§ Commas with compound sentences 
 
When two parts of a sentence are joined together with a conjunction 
(and, but, or, for, so, yet) to form a COMPOUND sentence, a comma 
can be used to separate the parts of the sentence (clauses) 
I was going to leave for the village earlier, but I had to prepare myself. 
I could not avoid it any longer, so I took a deep breath and left for the 
village. 
  
§ Commas with words, phrases and clauses beginning a sentence 
 
Some sentences begin with a CONNECTIVE such as SO or 
HOWEVER. Use a comma to separate these CONNECTIVES from the 
rest of the sentence. These types of sentences would mean the same 
thing if you deleted the word so or however. 
However, I could not deny that I was terrified. 
So, I began the journey home. 
  
  
§ Commas separating words, phrases and clauses within sentences 
 
Commas are also used to separate words, phrases or sentence parts 
(clauses) that occur within the sentence. These words may add extra 
information, but they don’t change the meaning of the sentence. 
  
My newest friend, Yuri, ran quickly to my defence. 
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I reached for Mely, my last surviving friend, and ran as quick as I could. 
  
Ling Ti, who had just finished reading his poem aloud, walked towards 
me with a huge smile. 
Punctuate the following sentences with the correct commas 
  
Grandmother a meek and old lady ran as fast as you could imagine 
  
I reached for my bag my hat the last part of my lunch and the paddle 
for the boat 
  
So with nothing but my courage I headed for the river 
  
I knew Yuri cared for me but I couldn’t bear to look at him 
  
My father a bold and brave man stood stoically on the banks of the 
river 
CULTURAL UNDERSTANDING - TELLING THEIR STORIES  
  
Dreamtime stories 
In the Aboriginal and Torres Strait Islander cultures, telling stories is an 
important way of passing on information and histories. 
Many of these stories focus on educating young people on the spirits, 
the land, lifestyle and family. 
  
TASK: 
Access the 
website 
In groups, you are to VISUALLY represent this story for the class. This 
could be in the form of; 
§ A short film 
A cartoon strip 
A picture book 
A short play 
You should present your work to the class and explain WHY this story 
delivers a significant message 
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Content Teaching, learning and assessment  Adjustment / Registration 
Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTERS 27-31 
CRITICAL ANALYSIS - MOTIVES & ACTIONS 
  
1. Explain why you think Yuri was upset to find out Sim was a girl 
 
Describe how Sim felt when she saw Jane Watson on the TV talking 
about the Plains of Pembar 
 
Explain why you think Jane Watson did not mention that she had stolen 
the book in the TV interview or in her book 
 
Explain why you think Sim says she admires Jane Watson 
 
Sim insists on paying for Jane Watson’s book. Explain what this says 
about her character, morals and values 
LANGUAGE FORMS & FEATURES - PERSUASIVE 
ARGUMENTS  
  
A persuasive argument is something that tries to CONVINCE the 
reader to believe the same thing as the writer. 
A written persuasive argument has: 
§ An introduction 
 
Body paragraphs (Usually 2-3) 
 
A conclusion 
 
Within these sections, the writer uses EVIDENCE to explain their point 
of view. 
For example; If the writer was trying to explain why the sky is blue, they 
would have 3 key arguments and use SCIENTIFIC EVIDENCE to 
support their opinions. 
  
Persuasive arguments usually respond to a question or statement. 
Your job as the writer is to AGREE or DISAGREE with the statement. 
For example: 
Cats are better than dogs 
In a persuasive argument you should always either agree or disagree. 
You cannot argue both sides properly! 
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§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

Add content 

  
INTRODUCTION: 
An introduction must; 
§ Restates the question 
 
Define the key terms and explain the argument a little 
 
Previews the arguments (listing what each body paragraph is about) 
 
Reminds the reader what you think about the topic 
 
It is a universal fact that cats are better than dogs. A domesticated cat 
lives freely inside your house and is a far superior pet to a 
domesticated dog who mainly needs to live outside. To prove this point 
I will discuss; cats have a superior nature, cats are fiercely independent 
and cats do not require regular exercise. As a result, I will prove the 
universal fact that cats are better than dogs. 
             BODY PARAGRAPHS: 
A body paragraph must follow the PEEL structure. This will be the 
same for EACH body paragraph: 
§ POINT: What is your key argument? 
 
EXPLAIN: Give a little more detail 
 
EVIDENCE: This could be a fact, statistic, quote or short narrative 
 
LINK: Remind your reader of your belief and the opening statement 
 
It is well known around the world that cats have a superior nature. A 
cat’s superior nature gives it all kinds of advantages. Unlike dogs, cats 
can clean themselves, learn where to go to the toilet and how to hunt 
for their own food. In a scientific study conducted in 1994, Dr Smith 
discovered that when comparing a cat’s intelligence to that of a dog, a 
cat is five times smarter than its canine equivalent. As a result, this 
proves the universal fact that cats are better than dogs. 
CONCLUSION: 
A conclusion is exactly the same as an introduction, but in PAST 
TENSE: 
§ Restates the question 
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Define the key terms and explain the argument a little 
 
REVIEWS the arguments (listing what each body paragraph is about) 
 
Reminds the reader what you think about the topic 
 
It is a universal fact that cats are better than dogs. A domesticated cat 
lives freely inside your house and is a far superior pet to a 
domesticated dog who mainly needs to live outside. To prove this point 
I HAVE DISCUSSED; cats have a superior nature, cats are fiercely 
independent and cats do not require regular exercise. As a result, I 
have proven the universal fact that cats are better than dogs. 
TASK: 
You are to write a persuasive argument on ONE of the following 
statements: 
Jane Watson is a hero for telling the world about what is happening on 
the Pembar Plains 
OR 
Stealing the Book is the worst thing Jane Watson could have done to 
the people of the Pembar Plains 
NOTE: 
Your evidence should be QUOTES from the book 
CULTURAL UNDERSTANDING - TOTEMS & SPIRIT 
ANIMALS  
  
Animal Totems or spirit animals are an important part of many 
indigenous cultures around the world. An animal totem or spirit animal 
usually says something about the type of person you are and connects 
you to cultural legends. 
Sim has a dream about being a crane. Cranes are the animal totem for 
her family and are a significant part of her culture. 
  
In North America, the Native Americans carve family totem poles to tell 
their cultural stories 
  
Find out what your totem is based on your star sign  
 
. 
TASK: Write a short creative writing piece from the perspective of your 
TOTEM 
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Stage 4 - Outcome 5 
§ share, reflect on, clarify and evaluate opinions and arguments about 

aspects of literary texts(ACELT1627)  
§ explore the ways individual interpretations of texts are influenced by 

students' own knowledge, values and cultural assumptions  
§ critically consider the ways in which meaning is shaped by context, 

purpose, form, structure, style, content, language choices and their 
own personal perspective  

§ express considered points of view and arguments on areas such as 
sustainability and the environment accurately and coherently in 
speech or writing with confidence and fluency  

§ critically analyse the ways experience, knowledge, values and 
perspectives can be represented through characters, situations and 
concerns in texts and how these affect responses to texts  

§ discuss aspects of texts, for example their aesthetic and social value, 
using relevant and appropriate metalanguage (ACELT1803)  

Stage 4 - Outcome 1 
§ apply increasing knowledge of vocabulary, text structures and 

language features to understand the content of texts (ACELY1733)  
§ recognise that vocabulary choices contribute to the specificity, 

abstraction and style of texts (ACELA1547) 
§ analyse how the text structures and language features of persuasive 

texts, including media texts, vary according to the medium and mode 
of communication (ACELA1543)  

§ understand and explain how the text structures and language 
features of texts become more complex in informative and 
persuasive texts and identify underlying structures such as 
taxonomies, cause and effect, and extended metaphors 
(ACELA1531)  

§ recognise when information is presented objectively and subjectively 
by examining the language of opinion, including modality, bias, 
personal pronouns and other semantic cues  

§ identify and evaluate devices that create tone, for example humour, 
wordplay, innuendo and parody in poetry, humorous prose, drama or 
visual texts(ACELT1630)  

§ respond to and compose imaginative, informative and persuasive 
texts for different audiences, purposes and contexts for 
understanding, interpretation, critical analysis, imaginative 
expression and pleasure 

§ explore and explain the ways authors combine different modes and 
media in creating texts, and the impact of these choices on the 
viewer/listener(ACELY1735)  

CHAPTER 32-35 
CRITICAL ANALYSIS - CONCLUDING THE STORY 
  
1. Explain why you think Ling Ti kissed Sim 
 
Explain why you think Ling Ti described Sim as ‘prickly’ 
 
Describe how Sim was feeling on the way to the university 
 
Explain why you think the book had died 
 
Explain why you think Jane Watson felt so ashamed 
 
Describe what is meant by the metaphor; “I feel that I am bringing 
home a corpse to a grieving family” 
 
Explain why the story of Yntara made Sim feel hopeful 
 
Explain why you think Sim now believes the city is her home 
 
LANGUAGE FORMS & FEATURES - BOOK REVIEWS  
  
A book review is a piece of writing that discusses someone’s opinion of 
a book they have read. 
A book review is a PERSUASIVE text that is trying to CONVINCE the 
reader to either read or not read the same book. 
Book Reviews are very important to authors as they can be the 
difference between a top selling novel and one that is no longer 
published! 
STRUCTURE: 
§ An introduction 
 
A short synopsis (no spoilers) 
 
Body paragraph: STRENGTH or WEAKNESS 
 
Body paragraph: STRENGTH or WEAKNESS 
 
Conclusion + Rating 
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§ identify and discuss main ideas, concepts and points of view in 

spoken texts to evaluate qualities, for example the strength of an 
argument or the lyrical power of a poetic rendition (ACELY1719)  

§ recognise and analyse the ways that characterisation, events and 
settings are combined in narratives, and discuss the purposes and 
appeal of different approaches (ACELT1622)  

§ understand how language is used to evaluate texts and how 
evaluations about a text can be substantiated by reference to the text 
and other sources (ACELA1782)  

Stage 4 - Outcome 8 
§ consider the ways culture and personal experience position readers 

and viewers and influence responses to and composition of texts  
§ explore the ways that ideas and viewpoints in literary texts drawn 

from different historical, social and cultural contexts may reflect or 
challenge the values of individuals and groups (ACELT1619, 
ACELT1626) 

§ identify and explain cultural expressions in texts, including those 
about gender, ethnicity, religion, youth, age, sexuality, disability and 
social class  

§ investigate texts about cultural experiences from different sources, 
eg texts from Asia and texts by Asian Australians, and explore 
different viewpoints 

§ explore the ways recurring stories, eg legends and fairy stories, have 
been written and rewritten for different contexts and media  

§ understand and explain how combinations of words and images in 
texts are used to represent particular groups in society, and how 
texts position readers in relation to those groups (ACELT1628)  

§ respond to and compose texts in a range of different modes and 
media, recognising and appreciating cultural factors, including 
cultural background and perspectives  

§ recognise and explain differing viewpoints about the world, cultures, 
individual people and concerns represented in texts (ACELT1807)  

§ explore the interconnectedness of Country and Place, People, 
Identity and Culture in texts including those by Aboriginal and Torres 
Strait Islander authors(ACELT1806)  

§ explore and appreciate the ways different cultural stories, icons, 
Aboriginal images and significant Australians are depicted in texts  

Add content 

 
  
INTRODUCTION 
An introduction should: 
§ Give an overall statement about the book 
 
List the book, its author and publishing date 
 
Preview what you will talk about 
 
Remind the reader of your opinion 
 
It is not often in life that we read a book that changes our world 
completely. This is true of the book To Kill A Mocking Bird by Harper 
Lee, first published in 1960. For the purpose of this review, I will 
provide a short synopsis, discuss  its strong characterisations, it’s 
powerful themes and provide a rating out of five. This should help 
encourage you to read a book that will change your world forever. 
SYNOPSIS 
A synopsis should: 
§ Give a brief overview of the storyline 
 
NO SPOILERS 
 
To Kill a Mocking Bird is an incredibly powerful and moving story. Told 
through the eyes of Scout Finch, you learn about her father Atticus 
Finch, an attorney who hopelessly strives to prove the innocence of a 
black man unjustly accused of rape; and about Boo Radley, a 
mysterious neighbor who saves Scout and her brother Jem from being 
killed. 
BODY PARAGRAPHS 
A body paragraph should follow the PEEL method used in essays. 
§ POINT: The key strength or weakness you are discussing 
 
EXPLAIN: Explain your opinion further 
 
EVIDENCE: Provide a quote/technique/effect from the book to support 
your opinion 
 
LINK: Remind the reader of your overall opinion of the book 
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There are many standouts in this novel, however, it is Lee’s strong 
characterisations that leave the most lasting impression. Every 
character that Lee presents is intricate and intriguing. Whether it be the 
head of the household; Atticus Finch or the sassy and vivacious kitchen 
maid; Calpurnia, Lee describes them in the most beautiful detail. One 
example of this is her amazing description of Boo Radley;  'Boo was 
about six-and-a-half feet tall, judging from his tracks; he dined on raw 
squirrels and any cats he could catch, that's why his hands were 
bloodstained--if you ate an animal raw, you could never wash the blood 
off”. The use of hyperbole and descriptive writing here provides a clear 
and vivid picture for the reader.This should help encourage you to read 
a book that will change your world forever 
CONCLUSION 
A conclusion should be similar to an introduction. It should: 
§ Give an overall statement about the book 
 
List the book, its author and publishing date 
 
REVIEW what you have talked about 
 
Remind the reader of your opinion 
 
Give a rating out of 5. 
 
It is not often in life that we read a book that changes our world 
completely. This is true of the book To Kill A Mocking Bird by Harper 
Lee, first published in 1960. For the purpose of this review, I have 
provided a short synopsis, discussed  its strong characterisations and 
it’s powerful themes. I believe this to be one of the greatest books of all 
time. I rate this book 5 out of 5. 
  
TASK: 
You are to write a BOOK REVIEW of The River and the Book by Alison 
Croggon (2015). 
Your review should feature 2 strengths/weaknesses. You MUST use 
quotes to support your opinions. 
Some strengths you could discuss: 
§ Strong characterisations 
 
Detailed settings 
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Strong themes (grief, culture, loss) 
 
Use of poetry 
 
  
CULTURAL UNDERSTANDING - CULTURAL THEFT  
  
Every time an Indigenous culture has experienced invasion, significant 
objects have been taken. 
When Australia was invaded by the British,  spears, cultural dress, 
animals and even people were taken back to England as samples. 
These objects were never returned. 
VIDEO: https://www.youtube.com/watch?v=Zse9P9_oyH0  
Questions 
1. Describe the stolen objects 
 
Explain why you think Rodney Kelly wants these objects back 
 
Explain why you think the museum refuses to give the objects back 
 
Explain how this is similar to ‘The River and the Book’ 
 
  
EXTENSION: Write a letter to the Curator of the British Museum 
requesting these items be returned to the traditional owners 
POST-READING  
TASK: 
Review the Pre-Reading questions you wrote. 
Answer these in detail in your book now you have completed the novel 
  

Stage 4 - Outcome 1 
§ respond to and compose imaginative, informative and 

persuasive texts for different audiences, purposes 
and contexts for understanding, interpretation, cri t ical 
analysis, imaginative expression and pleasure 

§ identify and discuss main ideas, concepts and points 
of view in spoken texts to evaluate quali t ies, for 
example the strength of an argument or the lyrical 

EXTENSION ACTIVITIES; 
  
Once students have completed the prescribed activities above, the 
teacher should plan some relevant extension activities for students to 
complete. These should be tailored to the needs and abilities of the 
class and should be aided with resources that are filed in the class 
folder & added to the class resource (not master).  
SUGGESTED ACTIVITIES: 
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power of a poetic rendit ion (ACELY1719)  

§ compare the ways that language and images are used 
to create character, and to inf luence emotions and 
opinions in different types of texts (ACELT1621)   

Stage 4 - Outcome 5 
§ compose texts using alternative, creative and 

imaginative ways of expressing ideas, recognising, 
valuing and celebrating originali ty and inventiveness 

 
§ compose a range of visual and mult imodal texts using 

a variety of visual conventions, including composit ion, 
vectors, framing and reading pathway 

Stage 4 - Outcome 8 
§ respond to and compose texts in a range of different 

modes and media, recognising and appreciating 
cultural factors, including cultural background and 
perspectives      

§ explore the interconnectedness of Country and Place, 
People, Identity and Culture in texts including those 
by Aboriginal and Torres Strait Islander authors 
(ACELT1806)   

- Redesigned Book Cover 
- Visual Representation Tasks 
- Comparative Study: The Rabbits - Shaun Tan 
- Research Tasks 
- Recording of Audiobook Chapters 
- Shortfilms on scenes from the book 
- Poetry Anthology in relation to key themes 
- Story Mapping 

 

Resources Development 
Youtube 
Primary Grammar Handbook - Third Edition. G. Winch & G. Blaxell (2007) 
  

UNIT CREATED: J. Witchard 2017 
  

 
 


